
BACKGROUND
By every educational achievement measure, Arizona’s children in  
foster care place near last among other at-risk student groups –  
including those experiencing homelessness, those in poverty, and 
those who speak English only as a second language. The collective 
adversities facing children in foster care are distinct from other at-risk 
populations. Many foster children change schools – sometimes multi-
ple times a year – and lose or never even receive educational services 
and resources they so desperately need to address traumas. 

These findings are thoroughly documented in the groundbreaking 
report Arizona’s Invisible Achievement Gap: Education Outcomes of 
Students in Foster Care in the State’s Public Schools and align with 
statistics on educational barriers to students in foster care around the 
United States.1  This review builds on those findings and recommends 
four steps Arizona lawmakers can take to meet the unique educational 
needs of children experiencing foster care.
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A consistent, quality education is a key to lifelong success – 
and Arizona’s current laws fail to protect the right to a basic 
education for many who need it most.2  But this can be fixed. 

CRITICAL STEPS TO CLOSE 
ARIZONA’S EDUCATIONAL 
ACHIEVEMENT GAP FOR 
CHILDREN IN FOSTER CARE

https://www.azfoundation.org/Initiatives-Impact/Research/Arizonas-Invisible-Achievement-Gap#:~:text=Arizona%20students%20in%20foster%20care,problem%20for%20the%20first%20time.
https://www.azfoundation.org/Initiatives-Impact/Research/Arizonas-Invisible-Achievement-Gap#:~:text=Arizona%20students%20in%20foster%20care,problem%20for%20the%20first%20time.
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THE PROBLEMS ARIZONA STUDENTS IN FOSTER CARE LACK STABILITY AND UNDER-
PERFORM ACADEMICALLY AMONG AT-RISK STUDENT GROUPS 

Arizona students in foster care experience significant educational and 
social instability. They are seldom placed in high quality schools best 
suited to their needs. Instead, they are disproportionately enrolled in 
low-performing schools.3  Federal law and state guidelines encourage 
school stability, but schools often fail to even identify students in foster  
care, much less apply those stability guidelines, follow student’s 
progress, or implement policies to promote individual success. Failing 
to consistently promote stability is inexcusable when one less school 
change per year could double a student’s chances of graduating.4 

CONSIDER:

• Students in foster care are four times more likely to change schools   
midyear than the average student.5  

• At least 15% will attend three or more schools in a single school year.6 

• Only 40% of children in foster care graduate on time – the worst rate  
for any at-risk student group.7  

• Children in foster care require special education services twice as   
often as their non-fostered peers.8  

• On average, less than 20% of students experiencing foster care are   
equipped to meet Arizona’s testing standards.9
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Arizona’s most vulnerable students have a right to attend the school 
and receive the services that will best help them thrive – from their 
first day of care and no matter where they live. Arizona lawmakers can 
equip educators to end the damaging cycle of instability for students 
entering care. By consistently and accurately determining children’s 
best educational placements, connecting them to those schools, and 
guaranteeing every resource is deployed, Arizona can help propel 
these children to their full potential. 

ARIZONA’S STUDENTS IN FOSTER CARE DESERVE EDUCATIONAL  
STABILITY, READY TRANSPORTATION, TIMELY SCREENINGS, AND  
ACCESS TO APPROPRIATE SERVICES

A quality education can establish a strong foundation for long-term 
security, health, and achievement. And, a stable education can  
counteract many of the common hardships and education deficits  
experienced by children in foster care.10  Arizona lawmakers can  
secure greater stability for students in foster care and better tailor 
their educational services by implementing four critical – yet  
simple – reforms:

• Require timely decisions to ensure attendance at the school  
best suited to meet children’s unique educational needs – whether  
a new school or their current school – and ensure accurate  
records transfers.

• Guarantee transportation to the school best suited to meet the 
students’ needs.

• Immediately screen students in foster care for necessary educational 
supports like special education, implement these supports, and 
routinely monitor their progress. 

• Automatically qualify students in foster care for educational  
resources and programs that exist for other at-risk student  
populations.

SOLUTIONS
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REAL WORLD 
IMPACT

Maggie

Maggie* entered foster care at age 3 and would spend the first four 
years of her life ricocheting from shelters to group homes and back. 
Early efforts to place her with kinship and foster families were brief  
and disruptive. During kindergarten and 1st grade alone, Maggie  
attended four different schools. 

At age 7, Arizona officials found a prospective adoptive family that 
secured her spot in a good school, advocated for evaluation for special 
education and services, obtained an Individualized Education Program 
(IEP), and partnered with school officials to address issues causing  
unhealthy behavior. Sadly, that prospective placement backed out,  
and Maggie was forced to change schools for a second time that  
year – while processing her second loss of a family. 

A family that had provided respite care to Maggie – and understood  
the behavioral challenges presented by her disrupted life – provided 
a temporary placement. Despite their commitment to her wellbeing, 
halfway through 2nd grade she was still unable to read, one grade  
level behind in math, and coping poorly with her turbulent and  
traumatic childhood. 

*Name changed and details modified for child’s privacy.
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Maggie was placed in an open enrollment charter school that  
endeavored to meet her needs, but teachers quickly realized she 
needed many more supports and interventions than her original IEP 
instituted. The school had a campus farther away with the necessary 
programs, and they even offered to pay for her transportation. But 
Maggie’s state caseworker decided the ride would be too long, so her 
educational stability and advancement took a back seat. 

After barely completing 2nd grade in the original charter school, she 
was transferred to her placement family’s local elementary school for 
the upcoming school year. Adding insult to injury, Maggie spent the 
beginning of 3rd grade as a pawn in a bureaucratic disciplinary game. 
Her foster family had to fight to amend her IEP to prohibit out-of-
school suspensions – which served only to increase the inconsistency 
in her life – and to find trauma-informed strategies to create healthy 
behaviors, not merely punish the child. 

An adoptive family was found mid-school year, and she found her way 
back to the charter school campus best suited to meet her unique 
needs. Maggie’s wellbeing improved. Reduced stress helped reduce 
unhealthy behaviors, and she learned to read and became an insatiable 
fiction fan. 

Today, on the cusp of starting junior high, Maggie approaches new 
challenges. She has made math and reading gains but suffers from 
the long-term effects of missed foundational learning due to school 
instability. The good news is that there is every reason to expect a 
bright future for Maggie – whose charter school network supports her 
and teams with her parents to promote success. The even better news 
is that if Arizona lawmakers implement the reforms proposed in this 
report they can ensure bright futures for more children like Maggie.

 “Maggie spent the beginning of 3rd grade as a pawn in a 
bureaucratic disciplinary game. Her foster family had to fight 
to amend her IEP to prohibit out-of-school suspensions – which 
served only to increase the inconsistency in her life – and to  
find trauma-informed strategies to create healthy behaviors, 
not merely punish the child.”



THE CENTER FOR THE RIGHTS OF ABUSED CHILDREN     EDUCATION REPORT    6

STEP 1
ENSURE TIMELY PLACEMENT IN QUALITY SCHOOLS AND PROVIDE 
SEAMLESS TRANSITIONS

As seen in Maggie’s story, many foster students never receive meaning-
ful consideration about whether they should remain in their current 
school or if a new option is best. Instead, many are enrolled by 
default in their placement’s local district school.11  Arizona must erect 
guardrails to keep kids on the road to a stable, consistent education. 
For some this may mean staying put, for others the placement’s 
district school will be the best option, and – for children like Maggie – 
unique educational choices are crucial. 

While federal law instructs that enrollment decisions focus on stability, 
Arizona can better help students by prioritizing the question of what 
school will serve their best interests. Maggie lost years of progress as 
she moved from school-to-school and her needs were sacrificed, and 
even ignored, for the sake of adult convenience.

Aggravating matters further, Arizona’s educators often report not 
even knowing which students are experiencing foster care,12  and they 
lack clear rules and responsibilities for transferring records, enrolling 
students, and awarding class credits to prevent students from falling 
behind if transferring.13  This can be fixed by:

• Establishing best practices to determine best school placements 
and ensure education stability.

• Waiving school fines and fees.

• Instituting a statewide partial credit policy.

• Notifying students and caregivers of their rights.

FOUR STEPS
TO ENSURE
EDUCATIONAL
SUCCESS
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ESTABLISH BEST PRACTICES

Lawmakers must implement best practices in state education 
and child welfare laws that topple barriers to educational  
stability.14  Federal law instructs states to complete a “best  
interest determination” establishing what school a child  
entering care – or switching placements – will attend.15 The 
law, however, lacks explicit time limits and steps for making 
best interest decisions – compromising this intended safe-
guard against avoidable school moves.

Arizona can do better. To smooth the transition process,  
Arizona’s Department of Education (ADE) must be tasked with 
establishing a uniform, statewide process for identifying,  
enrolling, and – if necessary – transferring students experiencing 
foster care. This process should include creating standardized 
forms for consistency across schools and directing district and 
charter schools to identify staff responsible for carrying out the 
process – including scheduling and conducting assessments.16  

Arizona should also require a best interest determination for a 
child’s education placement within five days of entering foster 
care or changing placements. Required participation from 
the child’s caseworker, primary caregiver, and representatives 
from a current school plus potential new schools will help  
ensure the decision-making process comprehensively prioritizes 
the child’s unique needs.17  If a school change is best, the new 
school must enroll the student within two days, and transfer 
his or her records within the subsequent two days. 

Arizona’s Department of Education 
(ADE) must be tasked with  
establishing a uniform, statewide 
process for identifying, enrolling, 
and – if necessary – transferring 
students experiencing foster care.
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Research shows participation [in 
enriching activities] boosts soft skills, 
improves school performance,  
and even counteracts the impact  
of trauma. 

WAIVE ALL SCHOOL FEES, FINES, AND  
EXTRACURRICULAR TIMELINES

Quickly enrolling and fully participating in school can be costly. 
Paying for uniforms, textbooks, supplies, lab fees, and extra-
curricular programs can prove insurmountable for children  
in foster care. Similarly, an outstanding fine – such as for lost 
or broken materials or truancy – can deter enrollment and  
participation in enriching activities.18 For instance, uniform  
and equipment fees may block a student from joining the 
school sports team or traveling for debate club competitions. 
Research shows participation boosts soft skills, improves 
school performance, and even counteracts the impact  
of trauma.19 

Waiving fines and fees will ensure inability or failure to pay 
never delays or deters the best educational options. State law 
should also mandate immediate enrollment for students in 
foster care – regardless of outstanding fines or new fees – and 
require ADE to cover the costs of fines and fees if the child’s 
caregiver or family are unable to pay. The law should further 
waive fine-related prohibitions, fees, and timelines for extra-
curricular activities and enriching programs.20  
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Students in foster care  
drop out of school at  
twice the average rate  
of other students.

INSTITUTE A STATEWIDE “PARTIAL CREDIT” POLICY

Students in foster care drop out of school at twice the average 
rate of other students.21 No student should face aging out of 
care without enough credits to graduate from high school.  
Nationally, 70% of youth aging out of foster care will earn a 
high school diploma or GED and less than 10% will go on to 
complete a college degree – while up to half will be arrested.22  

Simple interventions in childhood can intercept this trend. 
Partial credit policies ensure students receive credit for their 
work across schools – preventing unnecessary repetition and 
the discouragement of re-doing or restarting instruction and 
promoting timely graduation.23   

Arizona education law should establish a simple, statewide 
credit calculation formula. It will tally work completed, grades, 
attendance, and time in school, with a default to “total up” 
mid-semester credits. Building off of the above best practices, 
ADE should be responsible for developing specific practices 
for awarding class credit, guiding class equivalency between 
schools, enrolling students in similar classes, and offering  
remedies like credit recovery programs, exams, and tutoring. 

A clear statewide reform should ensure ADE’s student infor-
mation system includes both a unique student identifier for 
individual students and a universal coding system for partial 
credits. This will enable schools to track students’ attendance 
and grades, automatically award credits, alert key staff of  
responsibilities for student support, and trigger earlier  
interventions for students falling behind.
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REQUIRE NOTIFICATION OF RIGHTS AND  
HOW TO ENFORCE THEM

Arizona has a responsibility to help students and their placement 
families access available resources and understand their unique 
rights. ADE should also help students, kin, and caregivers under-
stand and protect their educational rights while in care. 

Responsibilities would include operating a hotline for children 
and caregivers to call for immediate assistance in addressing 
their foster care education questions and concerns. By further 
requiring ADE to outline an appeals process for when education 
rights are denied and to regularly publish detailed outcomes for 
students in foster care, lawmakers can promote ongoing agency 
and educator accountability.

STEP 2
GUARANTEE TRANSPORTATION TO SCHOOLS THAT WILL BEST 
SERVE STUDENTS

By law, the Department of Child Safety (DCS) must collaborate 
with schools to ensure the transportation of children in foster 
care.24 This means both during the school decision-making 
process, and then to and from school – whether enrolled in a 
new public school or remaining in their current one. Even so, 
determining responsibility for transportation costs is a common 
barrier to school stability.25  Foster care transportation arrange-
ments are seldom pre-established. Instead, agency and school 
confusion or disagreement over who bears the costs incentivizes 
the easiest option rather than the best option.

Responsibilities would include  
operating a hotline for children  
and caregivers to call for immediate 
assistance in addressing their  
foster care education questions 
and concerns. 
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Even if a decision is made to keep children in their current 
school, transportation may not be reliable.26 In Maggie’s case, 
despite the school offering transportation to the campus best 
suited to her needs, officials made transportation a barrier  
to education opportunity rather than a tool for its promotion.

By codifying the roles and responsibilities surrounding  
transportation – in combination with the statewide best  
practices outlined above – lawmakers can help bring 
much-needed clarity, order, and priorities for stability. 

REQUIRE DISTRICTS TO CREATE FOSTER CARE  
TRANSPORTATION FUNDING AGREEMENTS WITH DCS

Arizona lawmakers can ensure transportation is never a concern 
for students experiencing foster care by requiring districts to 
establish pre-set agreements with DCS to fund the transportation 
of any student entering foster care or changing placements and 
attending a district school.27 These agreements will outline how 
ADE will fund transportation beyond the district busing system – 
including agreements for ADE and DCS reimbursements. Clearly 
listing district staff responsible for facilitating transportation, 
required tasks, and DCS points of contact will promote  
quick solutions. 



THE CENTER FOR THE RIGHTS OF ABUSED CHILDREN     EDUCATION REPORT    12

USE TRANSPORTATION GRANTS TO SPUR  
INNOVATIVE SOLUTIONS

Traditional boundary-based busing limits cost-effective  
options for schools, particularly contrasted against Arizona’s 
robust open enrollment landscape.28 Arizona lawmakers can 
demonstrate their commitment to meaningful education  
solutions by encouraging creative solutions for students 
like Maggie who thrive in non-traditional education options. 
Meeting unique school needs requires unique solutions – and 
districts need to look no further than Arizona for answers.29  

Recipients of Arizona’s Transportation Modernization Grants 
demonstrate the importance of innovative transportation 
solutions, particularly for at-risk students.30 Using money from 
this inaugural $20-million state fund, schools, nonprofits, and 
local governments are beginning to use K-12 ride-sharing, 
car-pooling, public transit, and various micro-transit solutions 
to connect students to their best schools and even  
extracurricular clubs.31   

State law authorizes districts to contract with private parties 
for transportation. Districts, particularly those with high- 
density foster care, can therefore contract with small fleets  
or ride-sharing companies to have a ready solution for  
transporting students in foster care.32  

Arizona’s lawmakers can build upon this success by establishing 
a foster care modernization grant program in statute, using 
either new or existing grant funds. This dedicated state money 
would fund transportation models addressing the unique 
needs of students in foster care. For instance, schools could 
help students attend services or programs outside of school 
hours, including collaboration with child welfare agencies to 
attend foster care related services. Meanwhile, funds could 
also assist students in safely, efficiently attending non-public 
schools – enhancing the ability of all children in foster care to 
access the school best suited to their needs. 

Recipients of Arizona’s  
Transportation Modernization  
Grants demonstrate the  
importance of innovative  
transportation solutions,  
particularly for at-risk students.
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GIVE FUNDS DIRECTLY TO STUDENTS AND CAREGIVERS  
TO ESTABLISH THEIR OWN SOLUTIONS

Arizona’s In Lieu of Transportation Grants allow districts and 
charter schools to provide per-pupil transportation funding 
directly to families to create their own transportation solutions. 
Lawmakers can improve In Lieu grants by directing school  
administrators to offer this funding more readily to a child’s 
caregiver, groups homes, and youth living independently. In 
particular, these grants can provide a stopgap, immediate 
source of transportation during placement decision delays – 
and as a long-term solution to attend the school that will best 
meet their needs, no matter the location.33  

STEP 3
AUTOMATICALLY SCREEN FOR SPECIAL EDUCATION SERVICES

To thrive within their schools, students in foster care must  
receive the proper aids and interventions. Yet, national research 
shows most foster students are not receiving needed services. 
Even when provided an Individualized Education Program (IEP) 
for special education support, many students like Maggie face 
challenges with quality or implementation.34  Students in foster 
care suffer suspension and expulsion up to four times more 
often than their peers,35  and lack of proper education support 
services is a major contributing factor.  

State law can mandate schools to address this disparity by  
automatically screening students in foster care for support  
services within seven days of entering care or enrolling in a  
new school.36  For students with existing IEPs, schools must  
designate staff responsible for prompt and accurate IEP  
transfers – which the new school must formalize within  
forty-five days. The law should further mandate schools to  
conduct follow-up assessments, either quarterly or bi-annually,  
to continuously adjust services and award progress.

Students in foster care suffer 
suspension and expulsion up 
to four times more often than 
their peers, and lack of proper 
education support services is 
a major contributing factor.  
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As an accountability measure, ADE must track screenings, IEP 
meetings, and follow up assessments to ensure full services 
are delivered and IEP assessments are complete within sixty 
days, per special education law.37 These steps will provide 
a critical backstop to guarantee schools have eyes on their 
students and provide services in a way that does not penalize 
them for their foster care experience. 
 

STEP 4
STREAMLINE ACCESS TO SERVICES FOR AT-RISK STUDENTS

Arizona should open all education services to students who 
have experienced foster care, regardless of their case plan  
or reunification or adoption status. State law should make  
students in foster care presumptively eligible for programs that 
are federally mandated for educationally at-risk students.38  
Children in foster care share many of the same risks – like  
poverty, learning English as a second language, developmental 
delays, and other disabilities.39 A child in foster care would be 
presumed eligible for these programs and could only be denied 
participation if it compromises federal funding or violates other 
legal requirements.40

Similarly, lawmakers can mandate ADE to automatically qualify 
children who have experienced foster care for state-funded 
education programs (regardless of other eligibility standards) 
by amending services authorized in state statute to minimize 
barriers. Specific examples include: 

• Increasing access to Early Childhood Special Education  
for children ages 3-5 experiencing developmental delays. 
Instead of relying upon parents or school personnel to initiate 
the screening process, schools should automatically screen  
children whom DCS flags as entering care or turning  
3 years old.41

Children in foster care share 
many of the same risks – like 
poverty, learning English  
as a second language,  
developmental delays, 
and other disabilities.
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• Promoting use of Special Academic Assistance, which is  
available to K-3rd grade students who do not qualify for 
special education but exhibit other learning barriers, such 
as attention deficit disorder or prenatal substance exposure 
learning problems. Considering one in four Arizona students 
in foster care is classified with a disability,42 children entering 
foster care should immediately qualify for special academic 
assistance to prevent them from falling behind.43 

• Streamlining access to school services for at-risk, older youth 
facing adulthood without a diploma. Specifically, district and 
charter school dropout recovery programs44 offer tutoring, 
career and college counseling, and mentorship for students 
not in school – while career and college readiness programs45  
intervene with struggling juniors and seniors. 

To truly pave the way for successful learning, high school grad-
uation, and transitioning to adulthood, the resources offered to 
youth should not only be accessible but comprehensive. Where 
possible, Arizona students in foster care should be allowed to 
combine services as well. 

To truly pave the way for 
successful learning, high  
school graduation, and  
transitioning to adulthood,  
the resources offered to  
youth should not only  
be accessible but  
comprehensive. 



THE CENTER FOR THE RIGHTS OF ABUSED CHILDREN     EDUCATION REPORT    16

A meaningful, consistent education not only increases the home 
stability and permanency of children in foster care,46 it improves 
graduation rates, postsecondary employment, potential earnings, 
and health outcomes. Arizona lawmakers can make this happen by 
equipping and guiding school officials to (1) quickly and purposely 
determine each child’s best educational placement; (2) provide  
the required transportation; (3) ensure the right services are put  
in place; and (4) offer meaningful access to programs that help  
at-risk students succeed. By following these four steps, Arizona  
will help abused and abandoned students succeed personally  
and academically. 

WHERE TO GO
FROM HERE



THE CENTER FOR THE RIGHTS OF ABUSED CHILDREN     EDUCATION REPORT    17

1.   Vanessa X. Barrat, BethAnn Berliner, and Natalie J. Felida, “Arizona’s Invisible Achievement Gap: Education Outcomes of Students in Foster Care in the State’s Public Schools,” WestEd, 
2015; Vanessa X. Barrat and Bethann Berliner, “The Invisible Achievement Gap: Education Outcomes of Students in Foster Care in California’s Public Schools,” West Ed; “Fostering Success 
in Education: National Factsheet on the Educational Outcomes of Children in Foster Care,” Legal Center for Foster Care and Education, April 2018;  

“National Datasheet 2022,” Legal Center for Foster Care and Education, January 2022.
2.  Barrat et al.; “Education Could Help States Improve Educational Stability for Youth in Foster Care,” United States Government Accountability Office, September 2019;  
 “Foster Care: HHS Needs to Improve Oversight of Fostering Connections Act Implementation,” U.S. Government Accountability Office, May 2014.
3.  Barrat et al.
4. “National Datasheet 2022.”
5.  Barrat et al.
6.  “National Datasheet 2022”; Barrat et al. More than 40% of students in foster care changed schools at least once during the school year, about four times the rate of the low-socioeconomic 
 status or statewide student populations. Further, 27% of students in foster care attended two schools during the year compared to less than 10% of students in other groups, and 15%  
 of foster students attended three or more schools during the school year, a level experienced by 1% of the low-socioeconomic status and statewide student populations.
7.  “Accountability and Research Data,” Arizona Department of Education, 2021.
8.  Barrat et al.
9.  “Accountability and Research Data.”
10.  Aoife O’Higgins, Judy Sebba, and Frances Gardner, “What are the Factors Associated with Educational Achievement for Children in Kinship or Foster Care: A Systematic Review,”   
 Children and Youth Services Review 79 (2017): 198-220; Brittany Mihalec-Adkins, Sharon Christ, and Elizabeth Day, “An Exploration of Placement-Related Psychosocial Influences   
 on School Engagement Among Adolescents in Foster Care,” Children and Youth Services Review 108 (2020); “Fostering Success in Education: National Factsheet on the Educational  
 Outcomes of Children in Foster Care”; Michelle Levy et al., “The Educational Experience of Youth in Foster Care,” Journal of At-Risk Issues 18, no. 2 (2014).
11.  Christie Renick, “Arizona Says It Lives Up to Foster Youth Education Law, But Can’t Prove It. Can Others?” The Imprint, April 2019
12.  Barrat et al. The report authors identified the barrier as “largely due to challenges related to the availability, collection, and sharing of information about these students across   
        the education and child welfare systems, which have neither a shared definition of the foster-care population nor a common unique student identifier for students who are in  
 both systems.”
13. “Education Could Help States Improve Educational Stability for Youth in Foster Care”; “Data and Information Sharing.”
14.   “Best Practices Guide for Developing a District System to Improve Education Outcomes for Youth in Foster Care,” Alliance for Children’s Rights, 2021.
15.  “Every Student Succeeds Act,” Public Law 114-95.
16. “Best Practices Guide for Developing a District System to Improve Education Outcomes for Youth in Foster Care.”
17.  “CSO-2143 Foster and Kinship Caregiver ‘Go-to Guide” Arizona Department of Child Safety, August 2019; “Best Interests Determination and Transportation Plan,”  
 Arizona Department of Child Safety, 2019.
18.   Ariz. Rev. Stat. §15-723-729.
19.  “Closing the Extracurriculars Gap: Prioritizing Extracurricular Activities as a Key Intervention for Children and Youth in Foster Care and Juvenile Justice,” Youth Law Center,  
 January 2019.
20.  See as examples: Colo. Rev. Stat. §22-5, Wash. Rev. Code §28A.320, and Pennsylvania Act 1 of 2022. This reform can expand upon Ariz. Rev. Stat. §15-116.
21. “Accountability and Research Data.”
22.  “National Datasheet 2022”; “The California Youth Transitions to Adulthood Study (CalYOUTH),” Chapin Hall, 2021;  Amy Dworsky, “Midwest Evaluation of the Adult Functioning  
 of Former Foster Youth,” Chapin Hall, 2011; Gretchen Cusick, Mark E. Courtney, Judy Havlicek, and Nathan Hess, “Crime during the Transition to Adulthood: How Youth Fare as   
 They Leave Out-of-Home Care,” Chapin Hall, 2011.
23.  “Foster Youth Education Toolkit,” Alliance for Children’s Rights, 2016; “Best Practices Guide for Developing a District System to Improve Education Outcomes for Youth in Foster Care,” 
  Alliance for Children’s Rights, 2021.
24.   “Every Student Succeeds Act,” Public Law 114-95.
25. “Non-Regulatory Guidance: Ensuring Educational Stability for Children in Foster Care,” U.S. Department of Education, June 2016; Joey Taylor, “ESSA FC Essentials,” Arizona Department  
 of Education, 2017.
26. “Education Could Help States Improve Educational Stability for Youth in Foster Care”; Renick.

27. Examples include: “New Jersey Department of Children and Families Policy Manual: Education of Children in Out-of-Home Placement,” New Jersey Department of Children and
Families, 2014; “Washington House Bill 1955,” Washington General Assembly, 2021; “Memorandum of agreement Between The Anchorage School District and the State of Alaska Office of 
Children’s Services,” Schoolhouse Connection, 2018.

 28. Matthew Ladner, “Oh, The Places We’ll Go! The Case for Improving Equity Through the Modernization of Arizona K-12 Transportation,” Arizona Charter Schools Association,  
 November 2021
 29. “The Alternative Pupil Transportation Solution for McKinney-Vento and ESSA Needs,” HopSkipDrive; Joanna McFarland, “How We’re Using $25M in Funding to Get Kids Back to   
 School and Help the Environment,” HopSkipDrive.
 30. “Arizona’s Expansion and Innovation Fund,” A for Arizona.
 31. “Driving Excellence,” A for Arizona, May 2022.
 32. Ariz. Rev. Stat. §15-923.
33.  Ariz. Rev. Stat. §15-924. See New Jersey’s model: “Guidance Regarding Aid in Lieu of Transportation Payments,” New Jersey Department of Education, December 2020.
34.  “Special Education: Varied State Criteria May Contribute to Differences in Percentages of Children Served,” U.S. Government Accountability Office, April 2019; “National Datasheet 2022.”
35. “National Datasheet 2022”; Kate Lowenstein, “Shutting Down the Trauma to Prison Pipeline Early, Appropriate Care for Child-Welfare Involved Youth,” Citizens for Juvenile Justice,  
 July 2018; Miyoung Yoon, Annie Bender, and Jiho Park, “The Association Between Out-of-Home Placement and Offending Behavior Among Maltreated Youth: A Systematic Review,”  
 Children and Youth Services Review 95 (December 2018): 263-281
36. Ga. Code §20-2-152.2.
37. 34 C.F.R. §300; Ariz. Admin. Code R7-2-401.
38. “Every Student Succeeds Act,” Public Law 114-95.
39. “Welcome to Multi-tiered System of Supports (MTSS) & Title I,” Arizona Department of Education.
40. Students served via their qualifications for Every Student Succeeds Act, Title I, III, and V and the Individuals with Disabilities Education Act could be considered, in addition to those  
 served via state-funded programs. Eligibility would be presumptive, and only after determining their participation would compromise federal funding or legal restraints could the child  
 be denied.
41. “Early Childhood Special Education,” Arizona Department of Education, Ariz. Rev. Stat. §15-771. 
42. Barrat et al.
43. Ariz. Rev. Stat. §15-715. 
44. Ariz. Rev. Stat. §15-901.06.
45. Ariz. Rev. Stat. §15-707. 
46. “How Do Jurisdictions Ensure that Youth in Care Receive the Academic Credits They Have Earned When They Move?” Casey Family Programs, February 2018.

END NOTES

https://www.azfoundation.org/Initiatives-Impact/Research/Arizonas-Invisible-Achievement-Gap
https://www.wested.org/wp-content/uploads/2016/11/1400283692Invisible_Achievement_Gap_Full_Report-3.pdf
https://www.fostercareandeducation.org/OurWork/NationalWorkingGroup.aspx
https://www.fostercareandeducation.org/OurWork/NationalWorkingGroup.aspx
http://www.fostercareandeducation.org/OurWork/%E2%80%8CNational%E2%80%8CDatasheet%E2%80%8C2022.aspx
https://www.gao.gov/assets/gao-19-616.pdf
https://www.gao.gov/assets/gao-19-616.pdf
https://www.azed.gov/accountability-research/data/
https://www.azed.gov/accountability-research/data/
https://linkinghub.elsevier.com/retrieve/articleSelectSinglePerm?Redirect=https%3A%2F%2Fwww.sciencedirect.com%2Fscience%2Farticle%2Fpii%2FS0190740916305163%3Fvia%253Dihub&key=8fd0fef0a859a5dd0910753361305684b9279328
https://bettercarenetwork.org/sites/default/files/2020-02/1-s2.0-S0190740919307339-main.pdf
https://bettercarenetwork.org/sites/default/files/2020-02/1-s2.0-S0190740919307339-main.pdf
https://imprintnews.org/child-welfare-2/arizona-foster-youth-education/30345
https://allianceforchildrensrights.org/wp-content/uploads/Education_DistrictBestPracticesGuide_Final.pdf
https://www.congress.gov/114/plaws/publ95/PLAW-114publ95.pdf
https://dcs.az.gov/content/cso-2143-foster-and-kinship-caregiver-go-guide
https://www.azed.gov/sites/default/files/2019/03/Locked%20DCS%20Best%20Interest%20Determination%20Form%2002.07.2020.pdf?id=5c799d221dcb250aec60e3e5
https://ylc.org/wp-content/uploads/2019/01/YLC-Extracurriculars-Report-2019.pdf
https://www.chapinhall.org/research/calyouth/
https://www.chapinhall.org/research/midwest-evaluation-of-the-adult-functioning-of-former-foster-youth/
https://www.chapinhall.org/research/midwest-evaluation-of-the-adult-functioning-of-former-foster-youth/
https://www.chapinhall.org/research/placement-instability-a-predictor-of-criminal-behavior-african-americans-at-greater-risk-for-arrest/
https://www.chapinhall.org/research/placement-instability-a-predictor-of-criminal-behavior-african-americans-at-greater-risk-for-arrest/
https://allianceforchildrensrights.org/wp-content/uploads/2020/07/FosterYouthEducationToolkit_v3.pdf
https://allianceforchildrensrights.org/wp-content/uploads/Education_DistrictBestPracticesGuide_Final.pdf
https://allianceforchildrensrights.org/wp-content/uploads/Education_DistrictBestPracticesGuide_Final.pdf
https://www2.ed.gov/policy/elsec/leg/essa/edhhsfostercarenonregulatorguide.pdf
https://www.azed.gov/sites/default/files/2017/07/ESSA%20FC%20Essentials%20School%20Training%2002.25.2019.pdf?id=596944433217e10e9c9faa65
https://dcfpolicy.nj.gov
https://schoolhouseconnection.org/wp-content/uploads/2018/01/Transportation-MOA-Anchorage.pdf
https://schoolhouseconnection.org/wp-content/uploads/2018/01/Transportation-MOA-Anchorage.pdf
https://azcharters.org/2021/11/04/oh-the-places-well-go/
https://www.hopskipdrive.com/mckinney-vento-foster-youth-2/
https://www.hopskipdrive.com/blog/hopskipdrive-funding-2021/
https://www.hopskipdrive.com/blog/hopskipdrive-funding-2021/
https://aforarizona.org/expansion-innovation-fund
https://aforarizona.org/wp-content/uploads/2022/05/Driving-Excellence_May-2022.pdf
https://www.nj.gov/education/reopening/updates/docs/Guidance%20AIL%20Payments%20Dec%202020.pdf
https://www.gao.gov/assets/gao-19-348.pdf
https://www.cfjj.org/trauma-to-prison
https://www.sciencedirect.com/science/article/abs/pii/S0190740918305620
https://www.azed.gov/titlei/mtss
https://www.azed.gov/specialeducation/early-childhood-special-education
https://www.casey.org/how-do-jurisdictions-ensure-that-youth-in-care-receive-the-academic-credits-they-have-earned-when-they-move


THE CENTER FOR THE RIGHTS OF ABUSED CHILDREN     EDUCATION REPORT    18

ABOUT THE CENTER

ABOUT THE AUTHOR

The Center for the Rights of Abused Children has given 500,000 
abused children across America a better tomorrow. Our Mission 
is to protect children, change laws, and inspire people - to ensure 
every abused child has a bright future.

JESSICA BARNETT  
Foster Care Reform Analyst

As a policy analyst at The Center for the Rights of Abused  
Children, Jessica is responsible for researching and promoting 
reforms that protect abandoned, abused, and trafficked children 
encountering state foster care systems. She previously worked 
as a senior policy analyst for public policy nonprofit Common-
wealth Foundation, with expertise in criminal justice and good 
government reforms. She continues to serve as a senior fellow 
with the foundation, focusing on criminal justice reforms in 
both the juvenile and adult systems. Alongside her career in 
research-based advocacy, Jessica routinely volunteers with  
local nonprofits for at-risk populations and women overcoming 
abuse and trauma, and serves as a research specialist for a 
Pennsylvania-based anti-human trafficking nonprofit. 

Jessica holds a dual B.A. in English and History from Messiah 
University and a Master of Public Administration from Villanova 
University. She lives in Harrisburg, Pennsylvania.


